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ABSTRACT: 
  I tried to chirp for help Sa3douni, Sa3douni (help me, help me) yet everyone was caught up in their 
conversations In a language I couldn't understand (A.N Year 8) 'What if we encourage students to use all 
their languages when learning in English?' As the student who wrote the above poem so poignantly 
reminds us, many students experience challenges in English classrooms that prioritise monolingual 
practices, and where teachers' use of engaging, inclusive pedagogy is often diminished in response to 
high stakes testing pressures (Berliner, 2011; Dutton & Rushton, 2018b). In this interactive workshop we 
will showcase creative strategies from our 'Identity Texts Project' that develop students' linguistic 
and cultural resources and help them represent their languages and identity. These will include: the 
use of home language(s) and English (translanguaging) in crafting poetry and readers' theatre, language 
mapping, and examples from a connected curriculum initiative involving English, Music and Art teachers. 
All strategies lead to the creation of identity texts (Cummins & Early, 2011) that draw on students' 
background stories and shape connections with their community. By employing these creative strategies in 
the translanguaging space (Li Wei, 2014), we can acknowledge students' diverse backgrounds, and 
honour the communities, languages and identity of all students.  



 
IN THIS INTERACTIVE WORKSHOP WE WILL 
EXPLORE CREATIVE STRATEGIES FROM OUR 
'IDENTITY TEXTS PROJECT' THAT DEVELOP 
STUDENTS' LINGUISTIC AND CULTURAL 
RESOURCES BY:  
 • The creation of identity texts (Cummins & Early, 2011) that draw 
on students' background stories and shape connections with their 
community  

• The use of home language(s) and English (translanguaging) in 
crafting poetry and Readers’ Theatre  

• Responding to high stakes testing pressures with an engaging, 
creative pedagogy which challenges monolingual practices and 
develops a “third space” (Lefebvre, 1991; Soja,1980,1996)  



 
IDENTITY TEXTS 

SUPPORTING STUDENTS TO CONFIRM THEIR 
IDENTITIES 

RESPECTING STUDENTS’ LINGUISTIC AND 
CULTURAL HERITAGE 



READERS THEATRE: 
LANGUAGE, LITERATURE AND 

LITERACY 
  ... linguistic and cultural resources students bring to school 
can be honoured, appreciated and ultimately  

  recognised by teachers as the starting point for the 
development and mastery of English language and 
literacy and the confirmation of identity and wellbeing in 
school settings – especially in light of the fact that learning 
the home or first language is not supported in all schools 
(Dutton & Rushton, 2018).  



INTRODUCING READERS 
THEATRE WITH STORIES FROM 

HOME 
! Teacher and students jointly construct criteria to assess a 
narrative  
! Students are asked to find a story from home (an oral or 
written text)  
! In pairs: students tell their stories using any or all of their 
linguistic resources  
! Pair share: students tell their partner’s story and the group 
selects one story to develop as a reader’s theatre  



 
JOINT CONSTRUCTION OF CRITERIA 
TO EVALUATE THE NARRATIVE: 
• Is the story interesting? Funny? Sad? Important? Intriguing?  

• Does the story build tension? Events? Inner changes  

• experienced by the character?  

• Are the characters well described?  

• Was there a use of interesting words that intrigued or moved the listener?  

• Narrative structure – telling the story  

• Is there a clear orientation - e.g. Use of adverbials Where? When? How? To set the 
scene? ; a sequence of events; a resolution?  



WHAT STRATEGIES DO YOU 
USE?… 

• To develop knowledge about language, 
literature and literacy? 
• To teach reading? 
• To teach writing? 



HOW ABOUT THE STUDENTS  
WHO DON’T SPEAK ENGLISH? 
  For students learning English as an Additional Language or Dialect 
(EALD), Readers Theatre is a strategy that allows students to use all their 
linguistic resources (BICS) as they collaborate and interact orally to 
develop a written text which will then be read by the group.  

  This supports the development of academic language proficiency (CALP) 
as the group works together on the vocabulary, grammar and 
punctuation needed to present their stories.  

  *BICS – Basic Interpersonal Communicative Skills  

  *CALP – *Cognitive Academic Language Proficiency   

                                                                            (Cummins, 1984)  



READERS THEATRE 

Creative  
Pedagogy 

Real World 
Tasks 

Authentic Texts High 
Expectations 

Cognitive 
Challenge 



 
 
 
 
 

THE MODE CONTINUUM   
ORAL                              WRITTEN 

 
 
 
 

  Readers Theatre  
• Develops the four macro skills; reading, writing, listening and speaking  

• Starts with a story heard or read  

• Develops through oral interaction & collaboration  

• Allows the use of all linguistic resources in dialogue  

• Utilises the narrator’s role for Joint Construction to develop knowledge 
about the written English genre: plot, setting, character, structure, 
grammar & vocabulary  



A GROUP PREPARES A READERS 
THEATRE USING A STORY FROM 
HOME 
  Instructions for the task:  

• In your group of four, make sure each group member 
writes their own dialogue in collaboration with the group.  

• Choose a narrator/s and the two most important 
characters  

• Use ALL the language resources of your group  



BROKEN WINDOW 
 

  Setting: Beach house in Indonesia. January of 2011  

  Characters: Mum, Mustafa (cousin), Mariam (Running around with younger brothers and cousin)  
  Mariam: You will never catch! Ha! Ha!  
  Mustafa: OH HELL YEAH I WILL! (Mustafa and Mariam start to run faster. Through the kitchen, 
up the stairs and back down to the living room.)  

  Mariam: (Giggles) Ha Ha loser  
  (Mariam sees a window that’s half open. It’s her only way out, if she jumps she will be out into the 
backyard. She thinks about it for a second, she can feel Mustafa getting closer. Without having a 
second thought she runs and jumps out landing on her knees. The window shatters)  

  Mustafa: Mariam... you are gonna be so dead laman your parents see this!  



  Mariam: (Slowly turns around, gasps.) Oh no! I’m so dead. (Starts to cry.)  
  Mum: Shu on earth is going on he- MARIAM! 
Mariam: I’m so sorry... I, I didn’t mean this to happen. It’s his fault. (Points 
at Mustafa who is now laughing at Mariam.)  

  Mustafa: (He stops laughing.) My fault? Lesh are you blaming me? I 
didn’t tell you jump and break the window!  

  (Mariam and Mustafa start arguing.)  

  Mum: Mariam, go to your ghurfatic. And Mustafa go to your ghurfatac. 
Yallah. So.  



  Word translation:  

  Laman = when 
Shu = what 
Lesh = why 

  Yallah =come on/hurry up 
Ghurfatic (for female) Ghurfatac (for male) = room  

  Year 8  
  Dutton, J., D'Warte, J., Rossbridge, J., & Rushton, K. (2018). Tell me your story: confirming identity and engaging 
writers in the middle years. Newtown, NSW: Primary English Teachers' Association (PETAA).  



YOUR TURN… 



‘BLOOD MEMORY – ARCHIVAL 
POETICS 3’ NATALIE HARKIN 



IN GROUPS PREPARE A 
READERS THEATRE BASED ON 
THIS POETRY 
  Instructions for the task:  
  • In collaboration with the group write the narrator’s 
role.  
  • Use ALL the language resources of your group 
  • Be ready to share your script in a group reading 
    



GRANDMOTHER 
IMPRESSIONS 
  Narrator:  
  Granddaughter: How did you survive all that pain and cruelty and 
still find a way to survive and make the impossible, possible for 
me?  
  Grandmother: It was for you, I couldn’t beat them then 
but I could hope. I could show you. Feed you. Tell you. I knew I 
might be gone before it happened but I knew one day you’d be 
free and then you would know who we are because I had told you.  
  Narrator:  



DEVELOPING A “THIRDSPACE” 
CREATIVE PEDAGOGY BY: 
• drawing on students own stories shaped by their cultural backgrounds  

• engaging with students’ identities and aligning with the emphases of the Australian 
Curriculum general capability of Intercultural Understanding (ACARA, 2014).  

• developing intercultural understanding as students and teachers learn to value their 
own cultures, languages and beliefs, and those of others.  

• drawing on students’ rich oral language resources in terms of syntax and vocabulary  

• aligning with Britton’s (1979) expressive speaking/writing in that texts that are close 
to the self, are a form of discourse that invites experimentation and exploration of 
ideas.  



READERS THEATRE 



PUBLICATIONS 
• Loads of  practical classroom ready, 
successful strategies for creating identity 
text, using creative pedagogy to enhance 
literacy and well-being. Work samples 
and exemplar texts.  
• Order online from PETAA  
• Dutton, J., D'Warte, J., Rossbridge, J., 
& Rushton, K. (2018). Tell me your story: 
confirming identity and engaging writers in 
the middle years. Newtown, NSW: 
Primary English Teachers' Association 
(PETAA).  
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