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Program purpose and focus:

• To design in partnership with teachers and implement a research-informed, differentiated literacy 
intervention based on three micro skills identified from analysis of collective school NAPLAN reading 
data sets 

• To support the development of students’ academic attainment, reflective learning and metacognition 
• To contribute to students’ expanded understandings of post-school options and their capacity to 

navigate tertiary education pathways 
• To incorporate innovative research and evaluation strategies, which will be embedded in each unit of 

work 

Intended benefits to schools

• Support schools to develop strategies to meet their literacy targets 
• Build school teachers’ capacity as action researchers
• Develop meaningful partnerships with universities and amongst the participating schools
• Develop and enhance collaborative networks by creating a community of inquiry to share and refine 

innovative teaching and learning practices, strategies and resources 
• Provide participating schools with access to NESA-accredited professional learning as part of the 

program
• Streamline communication and engagement with university equity and outreach programs

• Alliance between UNSW, UTS and Macquarie University and partner 
schools

• Research-informed literacy intervention outreach program
• 7–9 whole cohort approach
• Designed and delivered in partnership with three universities and 

partner schools 
• 5-year commitment 

ApproachQuick overview

What do we mean by literacy? 
Literacy is more than the teaching of ‘basic skills’, although there is space for these as the ‘building blocks’ 
of literacy development. We view literacy as a set of practices that are deeply context-dependent, and 
are connected to the event, practices, audiences and distinct epistemologies of a subject. We are also 
all advocates for a view of critical literacy as underpinning this project, as this will permit a social justice-
orientation (as per Freirean notions of reading the word, reading the world) to the teaching and learning of 
literacy. By this we mean that it is useful to see literacy as a continuum, from a focus on the fundamentals 
(spelling, phonics, grammar) at one end to the socio-political and ethico-civic potentials of literacy (reading 
between the lines, asking critical questions, making connections across texts, supporting intellectual risk-
taking) at the other.

The focus on literacy is both informed by strong consensus in the literature about the fundamental role 
played by literacy in student attainment, and a request from the school partners. In particular, while 
the research predominantly focuses on student writing, there is a strong warrant to focus on students’ 
reading practices, particularly with regard to interpretive and inferential comprehension. The literature also 
attests to a clear link between ‘skilled reading’ and academic (and personal) success. Additionally, there is 
evidence to confirm that supporting students to ‘learn to learn’ also contributes significantly to improving 
student achievement.

The cross-institutional partnerships between universities and schools are a fundamentally important 
element of the program and represent a shift from ‘business as usual’ for university outreach.

The proposed approach will offer the following outcomes: 
• The whole-of-cohort approach (across 7 schools) lends itself well to a rigorous, large-scale 

and practice-informed evaluation strategy, that works with existing widening participation 
evaluation frameworks, but which also brings in the partnership component as a key area to 
assess. 

• The relationships between the university partners and the school partners will facilitate a 
co-designed participatory approach to the evaluation, the longitudinal research, and any 
subsequent action research projects that the schools decide to embark on. Bringing together 
the various stakeholders as partners/ co-participants will strengthen the project and protect 
its sustainability. 



Approach

• The bringing together of an evaluation and research strategy for the NSW Equity Consortium at 
the beginning of the project will allow meaningful and fruitful cross-referencing of mixed data to 
strengthen the findings and insights of both components of the project. 

• The collaborative approach facilitates a longitudinal research inquiry that seeks to follow 
students over the first five years of their secondary schooling (starting from Year 7, 2021), 
including exploration of their engagement in the three outreach programs (Years 7–9). 
Moreover, the collaboration between the universities and the resources being offered mean that 
a large-scale, robust and feasible tracking study can be conducted. 

• The project will offer opportunities to develop teachers’ understandings and capacity to 
undertake action research. Through undertaking ongoing NESA-accredited professional learning 
and mentoring to become co-researchers, teachers will strengthen their understandings of the 
methodological, ethical and practical issues related to undertaking critical reflection (research) 
on their teaching (practice).



Participating universities 

• University of New South Wales (UNSW)
• University of Technology Sydney (UTS)
• Macquarie University (MQU)

Participating schools 
 
• Bonnyrigg High School
• Bass High School
• Cabramatta High School
• Campbelltown Performing Arts High School
• Liverpool Boys High School 
• Prairiewood High School
• Punchbowl Boys High School

Overview

Intended student outcomes 

Students will be supported to:
• Make informed decisions which shape post-school options
• Develop their identity of themselves as a learner (aided by the modelling of learner identities 

by university student ambassadors who facilitate the program)
• Gain an enhanced understanding of the importance of their literacy development through the 

targeting of literacy, reflective practice and metacognitive skills

Target year groups (whole cohort) 

• Year 7
• Year 8
• Year 9

From school 

Each school is expected to show the following commitment:

• Strong principal commitment, demonstrated in the following ways:
• Sign NSW Equity Consortium partnership agreement
• Ensure literacy program is part of their school plan/strategic focus
• Dedicate teacher time allocation to program success
• Assist in the timely implementation of the program in school

• Teacher allocation: Literacy specialist and English teacher   
• 2020

• 1-day co-design
• 1-day Professional Development 

• 2021 - 2024 
• Delivery time 

• 5 x 1-hour lessons for each Year 7 class
• 5 x 1-hour lessons- for each Year 8 class
• 5 x 1-hour lessons- for each Year 9 class

• Preparation and reporting time
• 5-6 hours across each term 

From University consortium

Macquarie University UTS UNSW

• 1x evaluation person
• 2x literacy expert
• 1x delivery staff member + 

University students
• 1x project lead

• 1x evaluation person
• 2x literacy expert
• 1x delivery staff member + 

University students
• 1x project lead

• 1x evaluation person
• 2x literacy expert
• 1x delivery staff member + 

University students
• 1x project lead
• 1x research lead
• 1x project manager



One unit of work per year group linked to 
English KLA
• Delivered by Universities for 5 weeks, 
remaining lessons in the Unit of Work 
delivered by the classroom teachers

Year group University Term

7 Macquarie University Term 3

8 UTS Term 2

9 UNSW Term 1

Delivered by Universities 

Delivered by schools

Program delivery

Program delivered over 13 connected activities as a Unit of 
Work 

1x Pre-test (minimum 2 weeks before the 
commencement of the Unit of Work) 

1x on-campus all day event, or alternative if excursions 
are not possible  

5x in-school English lessons (1 hour English KLA) 

5x in-school English lessons to complete unit of work  

1x Post-test 



Content design phase two
August - November 2020

1. Online introductory content workshop: 2-3 nominated teachers required per 
school. 

2. Two further online content design workshops to develop a unit of work for each 
year group addressing the selected micro-literacy skills and using the Four 
Resource Model (Freebody & Luke).

3. Reflective routines and metacognitive skills to be embedded in the unit of work 
and reflected in the co-designed content.

4. Presentation to School Executive of each school on program progress and 
content plan (November 2020), delivered jointly by project leads of each 
university. 

5. Revise content in response to feedback from School Executive and nominated 
teachers, and share again with schools.

6. Develop implementation plans: Teacher professional learning (2020) and 
program implementation (2021).

Learning, Assessment and Teaching (LA&T)
1. Implement and evaluate LA&T activities (in partnership with universities).
2. Teachers can also draw on the Data Analyser as another source of input about 

student progress for other units of work.
3. Students are guided through embedded opportunities within the unit of work to 

engage in self-reflective practice and metacognitive routines.  

Post-test: Following completion of unit of work
1. Post-test implementation to measure students’ progress in the selected micro 

literacy skills. 
2. Teachers will use the Data Analyser to calculate students’ learning progress in the 

identified micro literacies.  
3. Teachers may discuss the results with individual students and identify areas for 

improvement. 
4. Teachers reflect on their experience and identify further action by assessing student 

learning gains and evaluating the learning and teaching design of the unit of work.

Post-intervention
1. Teachers continue to monitor students literacy and learning development.
2. Teachers continue to use the Data Analyser to provide evidence of student learning.
3. Universities and teachers use data collected  before, during and after intervention to 

modify the Unit of Work as required. 

Pre-test
1. Pre-test to measure students’ current level in the selected micro literacy skills.
2. Results will be analysed using Rasch model (developed by Dennis Alonzo, UNSW) 

and shared with classroom teachers and content development teams at each 
university.

3. Teachers will use the Data Analyser developed by Dennis Alonzo. Full training and 
support provided to teachers.

Content design phase one
1. Analysis of partner schools’ aggregate NAPLAN reading data to identify three micro-

literacy skills on which to focus.
2. Results of analysis shared with teachers and the content team as a source of 

evidence to inform the design of LA&T activities.
3. Proposed micro-literacy skills:

• Year 7: Evaluates the author’s perspective in an information text 
• Year 8: Analyses how a character is portrayed in a narrative
• Year 9: Evaluates how information is used in a persuasive text

4. Development of tools for pre-test and post-test assessment of selected micro 
literacy skills.

5. Pilot testing of the assessment tools by teacher.

Program design
Learning, Assessment and Teaching (LA&T) design

Program design: In 
partnership with 
teachers 



Rationale
Based on Theory of Change (see Table 1)

Table 1: Theory of Change

Navigational capacities 
The Map

Student identities 
The Compass

Academic attainment 
The Key

Theory of 
Change

Although students from 
underrepresented backgrounds may 
have aspirations for further 
education, they may not have 
access to accurate knowledge in 
their social networks. A reliable 
source of information about further 
education will act as a map that 
students can use to make informed 
choices about further education. 

Students from underrepresented backgrounds face 
complex challenges when navigating unfamiliar 
further education and workplace 
environments. By developing their capacity to 
articulate what kind of learner they are, how 
they learn best, and how their own learning is 
connected to their future self, students will 
develop their own learner identity which they 
can use to navigate their education journey. 

Research shows there is a strong relationship between socio-economic status 
and educational attainment. Building students’ capacity for academic 
attainment and their understanding of subject knowledge in the context of 
future options will open up more post-school options. 

Overarching 
aims 

Provide students with information 
needed to make informed choices 
which shape post-school options. 

Assist students to develop their identity 
of themselves as a learner (aided by the 
modelling of learner identities by student 
ambassadors). 

Develop students’ 
literacy (reading 
comprehension and 
inference) and 
confidence in their 
literacy. 

Develop students’ 
metacognition for 
literacy.

Develop students’ understanding 
of the value of literacy through 
contextualisation. 

Student 
Outcomes 

 

(to be 
built upon 
across 

years 7 – 
9) 

Students develop their 
understanding of the value and 
purpose of education.  

Students develop their 
understanding of the importance of 
academic attainment in opening up a 
breadth of future possibilities.

Students develop their 
understanding of educational 
success. 

Students begin to articulate their 
possibilities for future study and 
post-school options. 

Students develop their identity as a learner 
(including understanding of their current 
strengths and weaknesses). 

Students develop their understanding that 
their learner identity can shift over time. 

Students develop their ability to draw links 
between their strengths and weaknesses and 
their projected future selves.

Students develop 
micro literacies 
(to be applied in 
increasingly complex 
ways across the 
years) and develop 
their confidence in 
their literacy.

Students develop 
their ability to 
recognise their 
own level of 
understanding and 
when it requires 
greater depth. 

Students develop 
their ability 
to choose the 
right tools to 
correct gaps in 
understanding. 

Students 
develop their 
ability to apply 
metacognition in 
wider contexts. 

Students develop their 
understanding of the 
importance of literacy 
across their school 
subjects. 

Students develop their 
understanding of the 
importance of literacy 
to a range of future 
study options and can 
draw explicit links 
between current and 
future learning. 

Students develop a 
broad appreciation 
for literacy that 
goes beyond the school 
context. 

Students 
desire to 
learn is 
enhanced.

This intervention focuses on three core components 
that aim to shift students’ self-perception, 
behaviour and academic attainment. These are 
conceptualised as the Map, Compass and Key.

The Map 
Although students from underrepresented backgrounds may have aspirations for post-school education, 
they may not have access to adequate knowledge in their social networks to make informed choices 
about tertiary study. We aim to be a reliable source of information about tertiary pathways that students 
may not otherwise have access to. 

The Compass 
Students who are underrepresented in higher education face complex challenges when navigating 
unfamiliar tertiary education and workplace environments. By developing their capacity to articulate 
what kind of learner they are, how they learn best, and how their own learning is connected to their future 
selves, students can develop their own learner identity which they can use to navigate their education 
journey.

The Key 
Research shows there is a strong relationship between socio-economic status and educational 
attainment. Building students’ capacity for academic attainment and their understanding of subject 
knowledge in the context of future options will open up more post-school options.



Research and 
evaluation

An integrated approach to evaluation and research will provide a means of answering both questions 
about ‘what works’ as well as the critical and underexplored question of ‘why’ our interventions work (or 
don’t work). The overarching research and evaluation strategy will be based on a participatory, co-design 
approach to ensure that all of the activities are relevant and representative of everyone we work with and to 
encourage investment and engagement. Critically, this participatory approach will facilitate the gathering of 
multiple perspectives on the intervention and will foster strong relationships between schools and university 
partners, helping to build the capacity of teacher-researchers in our schools.

While each university will be responsible for evaluating its own component of the program, all evaluation 
will be based on a shared theory of change and evaluation framework. We will take a Collective Impact 
approach to evaluation, which focuses on flexible evaluation practices which encourage strategic learning. 
This involves a commitment to changing strategy when results of evaluation suggest we are heading in the 
wrong direction. Importantly, Collective Impact evaluation must be expansive enough to capture both the 
intended outcomes of the intervention as well as any unanticipated outcomes and must be flexible enough 
to adapt to evolving strategy and context. 

The research component will take the form of participatory, qualitative longitudinal research, which will track 
the extent to which (if at all) students’ engagement in the outreach programs shifts, changes, and impacts 
on their ‘imagined futures’ over five years, starting in Year 7, 2021. Qualitative longitudinal research allows 
for measurement of changes in real-time, and thus mitigates many issues associated with retrospective 
accounts. By using a combination of creative research methods (such as story completion, digital storytelling 
and photovoice), and through the development of rapport between researchers and participants over time, 
we hope to generate a deep and contextualised understanding of our students lives, histories, hopes, 
aspirations, fears and trajectories. The research activities will be embedded into the design of the program, 
and teachers will be involved in their delivery. Teachers will also be provided with professional development 
to prepare them for their role as co-researchers.



University researchersTeacher-researchersStudents

Individual tracking interviews 
(students)

Focus group + Photovoice (school 
teachers)

Focus group
(school community)

Parent focus groups

University partner focus groups

Reflective journals

Self-recording interviews

Story-mediated interviews

Digital storytelling-mediated 
interviews

Drawing-mediated interviews

Research undertaken by: 

Story completion Digital storytelling Drawing

Drawing-mediated interviewDigital storytelling interview

Year 7 Year 8 Year 9

Students

Story-mediated interview

• Research data collected from one school-nominated class only

Biographical survey (whole 
of cohort)

Biographical survey (whole 
of cohort)

Biographical survey (whole of 
cohort)

Self-recorded interviewSelf-recorded interviewSelf-recorded interview

School teacher 
• Photovoice
• Focus groups

School community
• Focus groups

Parents
• Focus groups

Schools

Universities

Teacher-researchers
• Reflective journal
• Individual Interview
• Survey

Proposed Evaluation tools 

Student academic data

Pre- /post- survey data

Evaluative interview questions with selected 
students (piggy-back off research interviews)

Annual individual interviews 
in Year 7 with individual 
tracking starts with Year 7 
cohort (2021) only

Classroom observations

Samples of students’ written 
work

Samples of students’ written 
work

Samples of students’ written 
work

University partners
• Focus group



Project sequence 
and key dates

1. NAPLAN reports received, analysis complete
2. Inter-university research and evaluation team meetings to finalise research and evaluation 

framework
3. Universities to send a program framework to nominated teachers for content design 

workshop

Progress to date:

1. 20 August 2020: Introductory content design (Workshop 1, NESA accredited)
2. 17 September 2020: Four Resources model (Workshop 2, NESA accredited)
3. September - October: Content design (Workshops 3 and 4, NESA accredited)
4. Term 4: Presentation to Principals and School Executive on Program progress and 

content plan (at each individual school) 
5. Term 4: Revise content in response to feedback from schools and nominated teachers 

for representation to Schools 
6. Term 4: Develop implementation plans
7. 13 November 2020: Participatory Action Research: Methodologies, Methods, 

EthicsTeacher Professional Learning (NESA accredited)
8. Term 4: Program implimentation meetings for Year 9 to commence T1 2021
9. T1 - 3 2021: Program implementation 

Next actions:


